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Abstract 
In this paper, we present an educational experience developed at the University of Granada whose aim was to provide students 
taking the new degree in Music Education (Primary Education) with different methodological strategies which would enable 
them to learn in a much more active and critical way, whilst also encouraging a reflection on the teaching-learning processes of 
which they are the protagonists. Through an innovative methodological approach, we sought to help students taking the third year 
subject Music in Primary Education to create and develop their own code for musical writing, thus encouraging imagination, 
experimentation and autonomous learning in the context of significant learning. Understanding musical language as a tool to 
perceive, analyse and better understand the world we live in represents an innovative resource that has allowed our students to 
acquire not only the professional competences that are part of their specialized field but also the specific contents related to music 
education that they will need to work as teachers in primary education.   
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1. Introduction 
 
The new degree in Music Education (Primary Education) which is currently being set up at university should be 
fundamentally characterized by its aim to encourage students (who in the future will be teachers specializing in 
primary education), to develop educational processes that will help them to design and create alternative educational 
resources and tools, supervise their future students’ tasks, offer guidance in learning situations, advise boys and girls 
in their decision-making, coordinate educational activities and stimulate the capacity for personal development of 
each and every one of the students they will be teaching. Essentially, the aim is to ensure that students on this degree 
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receive a complete, high quality education in line with the vision of universities that more and more authors 
currently propose (De Miguel, 2006; García Ruiz, 2006; Mayor, 2003; Zabalza, 2006).  
Within the context of higher education, music is a fundamental subject, particularly so in the field of teacher 
training where an increasing number of students demand a professional training with realistic methodology which 
can be adapted to the needs of our society (which is ever more demanding and changing) and allows them to work 
successfully in the teaching profession. Students increasingly expect university teacher training programmes to 
introduce changes in their methodology which will in turn enable them to put into practice in their own schools new 
ways of creating knowledge so that students can discover things for themselves and become the true protagonists of 
their own learning, and make innovation, research, experimentation, emotions, experiences, analysis and reflection 
the main ways to achieve the parallel development of all the facts of human potential. 
As stated previously, music is undoubtedly a subject that, due to its multidimensional nature, is able to promote 
an educational model based on exploring, discovering and using students’ creativity, originality and capacity for 
improvisation without any need for previous knowledge (Paynter, 1991). Music (especially reading and writing 
music) plays a fundamental role in the cognitive development of human beings since, like all advanced linguistic 
systems, it involves the development and mastery of multiples forms and systems of mental processing. Indeed, 
knowledge of the code used by music is essential, not only in order to create music messages but also, and more 
importantly, in order to understand and analyse the reality of our social situation: the evolution of human beings has 
been closely linked to the development of verbal language and music too of course.  
In Prehistoric times, sounds were used as a means of expression and communication in different rituals (for 
socialization, to try to make it rain, hunting, etc.) in which there was a transcendental combination of the intellectual 
idea that people wished to express and the acoustic material which they had (sounds from nature, body percussion, 
onomatopoeia, verbalization). Over the course of time, the need to transmit different messages through sound led to 
the creation of a sign system which was capable of offering fast and simple communication. However, over the 
centuries this system became more complex and developed ways of reflecting ever more complicated forms of 
sound. This particular linguistic system (musical language) has made it possible not only to transmit a whole set of 
personal and collective experiences, emotions and feelings, but also to immerse ourselves in the cultural and 
aesthetic legacy of other periods in history (Ulrich, 1982).  
Nevertheless, there are alternative ways of graphically representing the sounds that we perceive, and each one of 
them provides information about the characteristics of a particular sound and its interpretation. These musical 
representations, which are considered non-conventional, involve their own process of investigation based on 
discrimination and recognition of the acoustic elements in our environment, sound analysis, experimentation, 
discovery, familiarization with the mechanisms of musical creation and, above all, understanding the fact that all 
forms of creativity (whether they are musical or not) involve imaginative effort and a process of reflection. 
Moreover, many musical works which have been composed using this alternative language can be played without 
any previous musical training, which increases the sense of confidence, self-fulfilment and personal satisfaction felt 
by the performer. The use of these musical compositions encourages integration, creativity, spontaneity and 
freedom, and also offers the chance to use music more easily to represent the world around us, our worries, 
problems and our daily reality.  
As we are aware of the possibilities that music offers in terms of achieving changes in educational institutions 
and the considerable methodological boost that it can also provide, in this article we have sought to describe a 
teaching experience developed during the 2012- 2013 academic year, in which we tried to encourage 3rd year Music 
Education degree students to create and develop their own code of musical composition, thus promoting imagination 
experimentation and self-learning in a context of active and meaningful learning which encourages critical reflection 
on the learning-teaching processes of which they are the protagonists.  
The idea of inventing an alternative code to conventional musical language is nothing new. Since the beginning 
of the 20th century, different methods have been developed which have sought to offer an alternative the passive 
method of learning to read music. These systems were mainly devised by musicians and musical theorists such as 
Emile Jacques-Dalcroze, Edgar Willems, Zoltan Kodaly and Carl Orff, although other less well known but equally 
interesting proposals were made by Justine Ward, Suzuki, John Paynter, Murray Schafer, Jos Wuytack, Joan 
Llongueres, Jaques Chapuis, etc. Other techniques are currently being developed by specialized teachers although 
these techniques are not new but instead are adaptations of the work of the aforementioned theorists (Agosti y Rapp, 
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1988; Chapuis, 1994; Delalande, 2001; Paynter, 1991; Schafer, 1986). 
In our particular case, we are undoubtedly dealing with an innovative educational experience when using musical 
language as a tool to perceive, analyse and better understand the world around us i.e. learning through music. 
Although we are aware of the potential of this type of innovation, we are also aware of its limitations and do not 
believe that it should be understand as a type of prescription that must be followed strictly in other fields of 
education. We simply believe that is worthwhile informing teachers about the possibilities of this approach so that 
they can adapt it to their own teaching situation as they are obviously responsible for their own teaching. This very 
responsibility can allow them to provide students with the right background information that will set the basis for 
participation, creation and experience and, subsequently, intellectualization of the process, all of which can take 
place in a context of significant learning. 
 
2. Methodology 
 
Through an innovative methodological approach, we tried to help students taking the subject Music in Primary 
Education (which is taught in the third year of the degree in Primary Education) to be able to create and develop 
their own code of musical composition, with the dual aim of acquiring not only the musical education skills that are 
inherent to this subject but also the professional competences that they will need to work as primary school teachers.  
Therefore, the subject has been devised with an active approach in which students participate in the teaching 
process. The methodology is based on collaborative work, reflection and interaction with classmates and their 
environment, in which the teacher acts as a facilitator or guide and students design their own knowledge and make 
use of their powers of reasoning and creativity in order to develop their own activities. These activities sought to 
develop their abilities in terms of searching, selecting, analysing and assessing information and sharing experiences 
and opinions. 
Classes in original places (which awakened their curiosity as to what might happen in these places), lively 
debates (which involved the exchange of opinions and encouraged oral expression and interaction among 
classmates), fun games and a varied use of music videos (which helped to get their attention, or the explanation of 
concepts by always using examples with tangible and visual examples (which avoided boredom), were the key 
elements that made music a perfect excuse to create the right climate for cooperative work between all of the 
members of the class.  
Students were then offered the autonomy and freedom to work in groups of 5 or 6 people and create an original 
musical code and thus give them the opportunity to form part of a group that, on the one hand, allowed them to 
interact with other members of the group, providing ideas, making decisions and/or mediating in any disagreements 
that might arise in the course of the activity and, on the other hand, led them to accept the values of personal 
involvement, commitment, effort, participation and responsibility, which will all be essential in their future activity 
as teachers. Thus, we rejected the traditional concept of education as the mere transmission of information that must 
be collected and stored by those who receive it, in which the teacher ‘spoon-feeds’ the students and these students 
are only valued in terms of how well they take notes or read set textbooks and how successfully they learn these for 
the day of the exam (i.e. memorizing).  
The innovative nature of our methodology lies precisely in the feelings of curiosity and surprise first created by 
all of the groups when preparing their alternative codes for reading and writing music, and also in the ingenuity, 
sense of fun and the originality shown when these ideas were presented in the final classes. The sharing of 
information, respect for diversity and the positive consideration of all the contributions made in class led to an 
atmosphere in which ideas could be compared and in which students could actively participate and express 
themselves freely without fear of being mocked or making a mistake.  
Indeed, our methodology helped to create a fun, reflective, motivating and creative atmosphere in class which 
allowed students to attend class looking forward to learning and enjoying themselves whilst also encouraging them 
to develop a sense of self-criticism which can help them to see education as a tool with which to make our society a 
better kind of society which respects diversity and innovation. A society values personal effort and the social reality 
of people. A society which develops a spirit of collaboration and teamwork and considers objectives, contents, 
competences and  assessment to be flexible and modifiable elements which should be at the service of the creativity 
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and feelings of students and not the other way around. 
 
3. Conclusions 
 
It is curious to observe how the simple idea of asking students to create a musical code which is different to the 
one we know has transformed a traditional music class into a space to experiment with the new, the unknown, 
breaking with established ideas and overcoming the monotony of normal classes (where the teacher explains and the 
students listen and take notes) and opting instead for classes where, in addition to acquiring music and teaching 
knowledge, they learn to be better people. 
Even nowadays it is still quite common to hear students complain about the traditional methodology used in 
many subjects in which they must remain in silence while the teacher explains, and learning consists of repeating 
what they have memorized. A methodology that encourages individualism and the ``cut and paste´´ approach, in 
which students must choose a topic, search for information, incorporate it into a document and present it in class. 
Since this methodology does not help students to participate actively in the teaching-learning process, this type of 
class quickly becomes monotonous and boring and the presentation of information does not even convince those 
who are presenting it, not to mention those who are listening. 
Can we as teachers allow ourselves to miss the opportunity to help our students learn more and more fully?  If we 
do not do anything about it, who is going to do it? Educational institutions need to encourage strategies for 
innovative teaching, based on ingenuity, creativity and originality as our future depends on this approach i.e. it 
depends on the education of those who one day will be responsible for taking the decisions that will change our 
society. Abandoning the traditional concept of teaching and encouraging new methodologies which are less 
theoretical and more practical will help to instil in these future leaders a greater sense of autonomy and personal 
initiative, and also help to develop creativity, freedom of expression and a greater degree of involvement in societal 
issues. Changing the way we teach will also automatically turn us into the teachers of the future: teachers who are 
creative and committed to our students to whom we give a more personalized treatment and freedom in terms of 
their learning styles, since if they fail in the future this means that we fail in the present.   
In the case of Music Education, the abandonment of traditional concepts would mean facing the unknown for the 
first time. The traditional vision of this subject is normally limited to images of musical scales, singing, learning the 
names of musical notes, playing the recorder and reading a little about the history of music. This is undoubtedly a 
very technical vision of music which is far removed from the day to day reality of the subject and is conditioned by 
the prejudices acquired during the early stages of many people’s education (Vicente & Díaz, 2012).  
As a consequence of this mistaken and biased vision, students tend to regard Music Education with feelings of 
mistrust, fear and an overall lack of motivation, seeing it as something embarrassing and rather useless. And they 
have to overcome the same prejudice when they understand that they need to break the rules and free themselves 
from the stereotypes that stop them from seeing Music Education in particular, and education in general, in a totally 
different way. The discovery of new methodologies that can be used in the classroom will help them to mature and 
improve their own view of the educational process: 
Students have always been treated as mere robotic recipients of education who have to repeat all of the 
information that they have received. It is now necessary to change this situation and introduce methods that boost 
the development of creativity and motivation by increasing the number of tasks that promote positive values in 
which students can participate and reflect upon what they are learning. Diversity in the classroom should be seen as 
a source of enrichment and fun that can provide students with the opportunity to see and learn interesting things 
from their classmates. 
It is also necessary to understand that there several places in our environment that may be ideal for learning. 
Changes in the learning context and the corresponding uncertainty that they bring are extremely important to take 
into account if we want our message to be truly accepted by our students in their lives outside of the classroom.  
Opting for alternative models of student assessment in which personal progress and collective effort can allow 
students to achieve better results is also a key element in this process of transformation of educational institutions. 
We should seek to establish a model that can assess creativity, motivation or participation, to mention just a few of 
the most important criteria in the evaluation of the personal development of students, a model that can finally 
substitute the old method in which students would show “their knowledge” in an exam. 
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We have to stress that the proper methodology would encourage students to attend class, participate, 
collaborate… and make them wonder: What will the class be about today? What will we do?  
Thanks to the innovative experience carried out in the subject Music in Primary Education, we have perceived 
and transmitted feelings that are difficult to express with words as our aim has always been to help students to 
discover why they really want to devote the rest of their lives to the teaching profession. To help them develop their 
teaching vocation and feel a sense of personal fulfilment in this profession. To teach them to enjoy the feeling of joy 
that occurs when their students enjoy learning; to feel pride in decorating their classroom so that their students will 
also look after and enjoy this shared space; to set rules and schedules in a friendly, fun and collective way; to 
remember special moments; to express their feelings; to relax; to talk with their colleagues about their experiences; 
and, essentially, to instil in them the need to learn and teach, to enjoy themselves, to see the world with eyes full of 
hope and to believe that everything can change. 
It is in our hands to make this change towards a better model for education. There is no doubt that, in order to 
achieve this, we need teachers to be better trained, to be both responsible and daring, capable of breaking rules and 
traditional routines in order to introduce new ideas into the classroom which aim to liberate students, develop the 
competences that people really need, and achieve greater quality in education, as there is nothing better than a 
student who is looking forward to the next class. 
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